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It takes two
Nigel Scaife, ABRSM
Syllabus Director, explores
the challenges associated
with playing piano duets

Joining the Dots
Alan Bullard offers a fresh
approach to piano sight-reading

Music and the mind
Professor Susan Hallam’s research
into the benefits of music making



Avery warm welcome to my first Outlook column as
the new Chief Executive of ABRSM. It is my great
privilege to be taking over from Richard Morris, and

to build on the wonderful success that he and the
ABRSM team have achieved – it is quite a legacy! I join
ABRSM from London’s Institute of Contemporary Arts
(ICA), where I was Managing Director from 2005. As a
former solicitor and banker looking for new professional
and personal challenges, I worked with the ICA’s Artistic
Director in setting a new vision and strategy for the
organisation. It was quite a change from my previous life,
but also a wonderfully exciting and fulfilling one! I’m
certain that if I was to return to the world of banking
today, my experience in the creative sector would now
make me a much better banker. I learnt that we, as a
creative community, have a great deal to offer not just to
the wider education world, but also to the commercial
sector. Since ’crossing over’, I’ve often been intrigued, not
to say a little depressed, at the strong demarcation that
many see between the creative and commercial sectors.
The commercial world is only just beginning to embrace
creativity and acknowledge that aspects of creative
endeavour might prove beneficial when integrated into
their own business models. Having immersed myself in a
wealth of different art forms at the ICA, I have
experienced what a force for good the arts (and music
specifically) can be. Not only do I share with you an
absolute passion for music and music education, I also
believe in the positive influence that both can exert on
individual learners and the wider community. Professor
Susan Hallam’s article in this issue (see page 10) makes
exactly this point. Helping me along my own musical path
(as a beginner clarinettist) are my children, both of whom
are learning the piano and violin. Through them, I’ve seen
the benefits that an active involvement with music can
bring. I look on with great joy when watching them
perform with others, and seeing how that experience
gives them confidence and a sense of shared purpose
that is unique to music making. 

All of us involved in music education know the power
that music brings, and we all have a part to play in
disseminating that message beyond the music
community. As I take on the role of Chief Executive, I look
forward to working with colleagues and music educators
to ensure that music education receives the recognition it
deserves and that teachers and learners around the
world can rely on ABRSM to support them as they strive
for excellence in musical achievement.

Guy Perricone
Chief Executive
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News 3

IN BRIEF

n Last call for online course
We still have a number of places
available on the first fully online
ABRSM course, Being an Effective
Teacher. Designed for instrumental and
vocal teachers who are keen to
develop their teaching skills and gain
new ideas, the course will run for 15
weeks commencing March and April
2010. Participants complete over 30
hours of study during this period under
the guidance of an experienced
ABRSM mentor. They will also be able
to interact with other participating
teachers worldwide via an online
forum. To find out more and to take
advantage of a special introductory fee
of £150 (reduced from £295), visit
www.abrsm.org/ecourse.

n New music for violinists
Spectrum for Violin, the latest addition
to our award-winning Spectrum series,
is now available from music shops
worldwide and from our website.
Featuring 16 specially commissioned
pieces from some of today’s leading
composers, the publication has
something for violinists of all ages and
abilities. It comes complete with a CD
of all the pieces featured, and recorded
accompaniments for the two works
composed for violin and soundtrack.
The Spectrum series was established by
ABRSM and Thalia Myers in 1996 and
now includes volumes for piano, cello,
clarinet and string quartet.

n Entry form changes
As of this month we will be asking
applicants in the UK and Ireland to
provide candidates’ dates of birth when
making an exam entry, rather than
simply asking for their age. This is to
help us when we submit exam results,
in confidence, to other bodies for
verification, such as the Universities
and Colleges Admissions Service
(UCAS) and UK government. Graded
music exams are already included in
the government’s Achievement and
Attainment Tables, providing
recognition for candidates’
considerable achievements in gaining
graded exams alongside other studies,
and UCAS includes candidates’ results
at Grades 6 to 8 within its points
recommendations for UK university
and college entrance. Knowing a
candidate’s date of birth will also help
us to check relevant Theory results 
for higher-grade practical entries. 

Teachers and students preparing for their trumpet exams
will now be able to listen to pieces from the new syllabus on

a set of recently released ABRSM CDs. Featuring five highly
respected trumpeters, the CDs include all the pieces at 
Grades 1 to 5 and a selection at Grades 6 to 8. For the
accompanied pieces we have also included piano-only versions
which are ideal for practising with an ‘accompaniment’ when a
pianist is not available.

These CDs are designed to provide inspiration and
guidance for all those preparing for an ABRSM Trumpet,

Cornet or Flugelhorn exam and join similar sets of CDs for piano, violin, cello, guitar, flute, clarinet,
oboe, bassoon and saxophone. The trumpet CDs are available now from music shops worldwide and
from www.abrsm.org/publications.

from 2010

complete syllabus

GRADE 5

Trumpet
exam pieces

grade

55

News
Trumpet pieces now out on CD

A re your pupils looking for a new challenge?
Would you like to introduce them to jazz but

are not sure how to begin teaching them? Then
let us help you! There’s still time to enrol on one
of our 2010 jazz courses in the UK for piano,
woodwind and brass teachers. Our Introductory
Jazz Course is open to anyone interested in
expanding their teaching repertoire and
exploring the genre with their students. At the
end of this four-day course teachers will have
the skills necessary to prepare pupils for their
first jazz exams, as well as a wider knowledge
and understanding of jazz concepts.

For those with some experience of jazz
teaching, our residential Intermediate Course

provides guidance on how to move up a level.
Upon completion of the course, teachers will
have further developed their jazz teaching
strategies and improvisation skills, and 
gained a greater insight into teaching and
performing different jazz styles. The course
finishes with the opportunity to take a Grade 2
or 3 Jazz exam. 

ABRSM’s Introductory Jazz Course starts in
London on 7 February and in Leeds on 28
February. The Intermediate Course takes place
over two weekends, in July and August, at the
Benslow Music Trust in Hertfordshire. For more
information, visit www.abrsm.org/teachers or
email pcoombes@abrsm.ac.uk.

Help at hand for aspiring jazz teachers

The ABRSM Songbook was named Best
Classical Publication at the 2009 Music

Industries Association (MIA) Awards. The
compilers of the series, Ross Campbell, Robert
Forbes and Lilija Zobens (pictured right),
collected the award at the trade association’s
award ceremony at London's Park Lane Hotel
in October. 

Also present were Ken Blair, producer 
of the CD recordings that accompany the
series, Michael Pilkington, who created many
of the fresh editions for the collection, and
Leslie East, ABRSM's Executive Director:
Syllabus & Publishing. 

'Singing has become one of the fastest-
growing subjects for ABRSM and we are
delighted that our support for teachers and
learners has been recognised by this award,’
said East. 

This highly successful series of five books
includes over 100 art songs and 60 authentic
unaccompanied traditional songs, suitable for
Grades 1 to 5 of the ABRSM Singing syllabus.

Each volume comes complete with a CD featuring
recordings of piano accompaniments for
rehearsal purposes, as well as recordings of all of
the song texts, narrated by native speakers. 

'The ABRSM Songbook became one of our
most complex projects and its realisation
represents a huge achievement for all involved,’
East added. The ABRSM Songbooks are
available from retailers worldwide and from
www.abrsm.org/publications.

Songbook wins Music Industries Association Award
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News4

ABRSM has strengthened its relationship
with CLIC Sargent, the UK’s leading

children’s cancer charity. We are once again
sponsoring Practice-a-thon Music, a
nationwide fund-raising event, co-organised
by CLIC Sargent and Arts Council England’s
Take It Away team, that encourages people of
all ages and abilities to practise and raise
money for the charity. ‘Practice-a thon has
been inspiring young musicians across the
UK for several years now, and has raised well
over £0.5m for children with cancer,’ Rachael
Groom, National Events Manager, Music &
Dance, at CLIC Sargent, told Libretto. ‘We’re
delighted to have ABRSM’s support and look
forward to developing this exciting initiative.’
In addition to receiving a fund-raising pack,
participants in the scheme are given access
to a series of online tutorials of popular
songs. Using multiplayer software, each track
has been stripped down into separate parts

‘providing a unique and simple approach to
learning’. ‘Participants can also play as part of
a group to get the full effect,’ Groom added.

ABRSM will also be sponsoring Music for
Youth’s Regional Festival Series this year.
‘We’ve already received thousands of
applications for these events and are
planning 70 festivals to be held between
February and April,’ Lincoln Abbotts, Chief
Executive of the London-based educational
charity, said. ‘Our festivals are about
performing, inspiring, learning and
celebrating, so there’s a real synergy
between MfY and ABRSM. Any
instrumentalist or singer can get involved in
the Regional Festival Series just so long as
they’re under 21 and perform in a group of
more than two people.’ To find out more
about both initiatives visit the CLIC Sargent
and MfY websites at www.clicsargent.co.uk
and www.mfy.org.uk.

July sees the publication of a revised ABRSM Organ syllabus, which
will come into effect from January 2011. Anne Marsden Thomas,

Director of St Giles International Organ School and a member of the
syllabus review panel, highlights some of the major changes here.

‘The introduction of a Grade 1 exam brings Organ in line with
other ABRSM syllabuses. Its key role is to provide a goal for
beginners – those who have never played a keyboard instrument
before, or who have forgotten the skills they once possessed. There
is a growing demand from adult starters and I hope they will enjoy
selecting from the wide range of pieces in the new syllabus.

‘Throughout the grades there are now more items from the
organist’s standard repertoire, plus a few transcriptions, such as
Grieg’s Norwegian Dance and Clarke’s Prince of Denmark’s March,
and a smattering of jazz-inspired pieces. Good new anthologies and
publications are well represented and we have retained some of the
popular items from the old syllabus, such as Bach’s ‘Ich ruf’ zu dir’
and Guilmant’s Magnificat. Although pedals are not compulsory until
Grade 4, early-grade candidates wanting to demonstrate their
developing skills can choose pieces with very simple pedal parts. 

‘We have worked hard to find the best editions and have
searched for pieces that demonstrate features easily identifiable by
all examiners – pieces that suit a relatively limited hand-stretch,
and books whose overall contents justify their cost. We have also
avoided items whose style is hard to guess from their titles, to help
candidates and teachers who live far from music shops order music
that suits their tastes, and their instruments.

‘We have completely refreshed the technical requirements, with a
much greater level of pedal activity. Students generally want to begin
pedalling at the earliest opportunity, and it is important to establish
– and test – a thorough, useful pedal technique as soon as possible.
Grade 3 candidates now have the option of presenting pedal
exercises, and from Grade 4 there are pedal solos as well as
LH/pedal exercises, many of which we have taken from real music.
To make room for the extra pedal work we have reduced the number
of manuals-only exercises; for example, candidates play manual
scales a third (Grade 7) and a sixth (Grade 8) apart, but within a

limited range of keys, and arpeggios disappear after Grade 3.
With the sight-reading we have aimed to provide pieces that the

candidate can engage with musically. Sight-reading should be fun!
The new pieces are attractive and idiomatic and students should
certainly enjoy trying out the examples published in the forthcoming
book of specimen tests. The pieces are for manuals only in Grades 1
to 3, with pedals introduced (gently at first) from Grade 4.

‘Finally to the transposition test, which for Grade 6 is
unchanged, but for Grade 7 now requires pedals (as in Grade 8).
However, the Grade 7 test is shorter than it is currently, and in
Grade 8 the music will now be printed on two staves, as in a hymn
book, like the Grade 7 test.’

The new ABRSM Organ syllabus will be available in July, when 
we will also be publishing new supporting publications – Organ
Scales, Arpeggios & Exercises (from 2011) and Organ Specimen Sight-
Reading Tests (from 2011).

In partnership

All change for organists
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This year we will be
publishing a new suite of

aural support materials – fully
revised Specimen Aural Tests
and a new edition of Aural
Training in Practice. These
books were commissioned

following a major review of the
existing materials. For some
time teachers had been telling
us that they needed more
examples, especially of the
tests dealing with musical
features, and that it would be
useful to have all of the
examples recorded. As well 
as responding to these points,
we took the opportunity this
comprehensive revision 
offered to make some minor
modifications to the tests.

‘These have come about
through the experience of
examining and the feedback
we have had from teachers
and learners,’ Nigel Scaife,
Syllabus Director at ABRSM,
told Libretto. ‘We went through

all the examiner rubrics (the
form of words used to present
the tests) in detail, and made
sure that everything was
consistent across the various
books. The new Specimen
Aural Tests will include these
rubrics, so teachers will be
able to use the tests with their
students in a way that mirrors
the exam experience.’ 

The modified aural tests
will be used from January
2011, with the Specimen Aural
Tests (from 2011) available in
July this year and the new
Aural Training in Practice
following later in the year. Full
details of the aural test
modifications will be given in
the next issue of Libretto.

Aural Training
in Practice
Revised Edition

Aural Training in Practice WITH 
CD4&5

NEW MATERIALS FOR AURAL TESTS

5News

In 2008 we asked applicants in the UK and
Ireland for their views about how we deal

with practical exam results. The responses
indicated that teachers understand why
results need to come to our offices for
checking, and that our rigorous quality
assurance checks are greatly appreciated.
However, some teachers were unhappy that
their pupils sometimes had to wait for up to
four weeks to receive their results. In light 
of this feedback, we have been working hard
to reduce waiting times, whilst checking 

mark forms as carefully as ever. For web
users, the option to view a breakdown of
results online provides a quicker way to find
out how your pupils have done. However, last
summer the vast majority of results (postal
and online) reached applicants around two
weeks after the exam. We now look forward
to maintaining this level of service, wherever
possible, starting with the results from the
November/December exam period.

This year sees the next key development in
our online service provision for applicants in

the UK and Ireland. The aim is to give teachers
the opportunity to view and process as much
exam information as possible via our website.
Where practical exams are concerned,
applicants can now indicate that they are happy
to view appointment details via the web rather
than receiving a paper copy by post. Applicants
will receive an email as soon as appointments
are available to view online. Those who prefer
to receive details by post will also be sent a
letter, as they have been previously.

‘Many teachers already prefer to use their
online account to check exam information and
do not need duplicate information by post,’
Penny Milsom, UK Operations Director at
ABRSM, explained. ‘This development not only
reduces paper usage and unnecessary postage
but also saves on printing and posting time. 
We know from feedback that receiving
maximum notice of the exam date is valued
highly by both teachers and students, and in
time, as more and more teachers opt for the
online-only route, we hope to be able to publish
appointments sooner.’

IN BRIEF

n New for pianists
Piano teachers and their pupils
should look out for the new Piano
syllabus in July of this year. Valid for
2011 and 2012, the syllabus will be
complemented by a range of
supporting materials, including
Selected Piano Exam Pieces, CDs,
and Teaching Notes. More
information will follow in the next
issue of Libretto. 

n Theory marking becomes
web-based
Our Theory markers are starting to
mark exam papers online beginning
with exams in the UK. The new
system will improve marking quality
and security, and potentially reduce
turnaround times. A number of UK
candidates and teachers may have
noticed the smallest of changes
during C period last year: the exam
entry label included a barcode, and
the mark form was typed rather than
handwritten. This will now be extended
to all UK Theory exams, with other
countries to follow suit over the
coming years.

n Representative update
A warm welcome to all new ABRSM
Representatives worldwide. In
Australia, piano teacher Elizabeth
Pulsford takes on the role of our
Representative for Canberra, while in
the UK we have new Honorary Local
Representatives for Ayr (Norma
Kelly), Brighton (Jackie Chase,
Practical), Cardiff Central (Peter Fry),
Craigavon (Darren Canmore),
Kettering (Derek Miller), Nottingham
Central (Barbara Burton), Streatham
(Robert Webb, Theory), and Yeovil
(Kathryn England). We look forward
to working with you all.

n A chance to learn 
Over 100 teachers attended our
recent courses in Barbados, Jamaica
and Trinidad. Entitled 'Inspiring
success', the two-day events covered
lesson planning, creating an inspiring
learning environment, music
technology, aural skills, sight-reading,
improvisation and much more. There
were also plenty of opportunities for
networking with like-minded teachers.
We are planning similar courses in
Cyprus, Portugal and the USA during
the coming year. 

On target with results
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Joining the Dots

Sight-reading can be the aspect of learning that pupils find
most difficult and frustrating, and which fills them with most
fear when exam-time comes along. We all know that the skill

of playing at sight is one of the most useful – and time-saving – for
any musician, but helping our pupils to progress with their
sight-reading, rather than merely undertaking tests in it, is a
challenge to which there is no easy answer.

Having been one of the team involved in preparing the current
ABRSM Piano sight-reading tests, and working as an examiner
and teacher, I often found myself re-considering how we learn
to sight-read. There are many interrelating reasons why the more
experienced sight-reader manages to ‘keep going’ but amongst
these must surely be a reliance on an inbuilt knowledge of
the different keys, and the finger patterns and musical shapes
within them.

Joining the Dots embodies this approach by not only joining the
musical ‘dots’ but also joining together different aspects of music
making – knowledge of keys, technical exercises, improvisation and
playing at sight. The aim is to enable more efficient and effective
learning of new music by developing a greater awareness of

keyboard geography. It is a resource for regular use within lessons
and at home, between exams as well as in preparation for them.

The five books in this new series for the piano cover the keys
found in ABRSM’s sight-reading tests at each of Grades 1 to 5, with
a separate section for each key used within the tests at the
corresponding grade. Imagine, for example, that your pupil is
learning a piece in the key of G major. He or she will already have
explored the key to an extent by playing the G major scale and
arpeggio/broken chord, and will be starting to develop a feel of
where that F sharp falls under the fingers and on the page. Joining
the Dots will help to reinforce that sense of key, and the G major
section will provide technical exercises and warm-ups,
opportunities for creative work, and short pieces to sight-read, all in
that key and therefore with a starting-point in common.

Similar activities are presented at an equivalent level in each key,
so that your pupil can jump in to any section, using the varied but
logically organised material, alongside pieces, scales and
arpeggios/broken chords that are being learnt in that key.

Looking in more detail, there are usually four activities in
each section.

6

This month sees the publication of Joining the Dots, a new series of books from ABRSM

designed to help piano teachers and their pupils with sight-reading. Here, author

Alan Bullard reveals how these books can bring benefits not only in sight-reading but

also in the development of all-round musicianship.

A fresh approach to
sight-reading
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A Fresh Approachto Piano Sight-Reading

Joining the Dots: Book 5

Alan Bullard

A Fresh Approachto Piano Sight-Reading

Joining the Dots: Book 4

Alan Bullard

A Fresh Approachto Piano Sight-Reading

Joining the Dots: Book 3

Alan Bullard

A Fresh Approach
to Piano Sight-Reading

Joining the Dots: Book 2

Alan Bullard

7Joining the Dots

Key Features
These are short exercises for each hand separately, provided for
those keys that are new to the sight-reading requirements at the
relevant grade. They are designed to help the pupil establish basic
hand shapes and the feel of each key under the fingers. Thus they
form a supplement to scales and arpeggios and, like them, can be
a good way to begin a practice session. Within each book, the
same patterns are used for each of the different keys, which helps
to introduce the concept of transposition, without making a feature
of it at this stage.

Workouts
Next come hands-together exercises for warming up the fingers
and hands, and which explore a range of techniques and styles.
There are two for each key: the first is the same throughout each
book (transposed for each key to help reinforce key familiarity),
while the second is different for each key.

Make Music
This provides an opportunity for your pupil to build confidence in (and
through) creative and imaginative work, and to develop their aural
skills. Like the activities above, these will also help to familiarise the
pupil with the geography of the keyboard and the feel of the key, but
using an approach that is not primarily notation-based. They range
from simple teacher-pupil echo responses to more creative
possibilities.

All of these ideas have titles to help stimulate the imagination,
and both teacher and pupil can approach them together in the way
they both find most comfortable: for most pupils this will involve
exploring the keyboard with some trial and error! In time, this
experimentation will develop greater confidence and a closer sense
of oneness with the keyboard, benefiting the learning and
performing of all music.

Read and Play
Having established the feel of a specific key with technical
exercises and exploratory improvisation, your pupil is
equipped to apply that knowledge to reading at sight in that key.
Read and Play is the goal of each section – a number of short,
characterful pieces with titles, to be played at sight or after
a short practice time, with the focus on keeping going. In terms
of technical requirements, these lead up to and include the
standard to be found in the sight-reading for the grade, and will
provide a useful extra source of sight-reading material for those
preparing for exams.

The final section of each book includes more solo pieces
(of varying lengths, characters and moods) and a duet.
Although in most cases longer, these are broadly of a similar
technical standard to the Read and Play pieces earlier in the book.
They can be used as additional sight-reading practice or as pieces
to learn quickly and play through for fun.

With its eye-catching design, and range of approachable musical
styles with descriptive titles, Joining the Dots will appeal to those
looking for a wider range of sight-reading specimen tests. However,
the purpose of the books is more extensive than that, seeking to
encourage joined-up-thinking between
eye, brain and hands in the interests of
developing an all-round sense
of musicianship. I’ve really enjoyed
writing these books. By imagining
myself in the position of a novice
pianist, re-living the excitement of
exploring the keyboard, it has been
a voyage of discovery for me, and I
hope that it will be for you and your
pupils as well. �

A Fresh Approach
to Piano Sight-Reading

Joining the Dots: Book 1

Alan Bullard

TO ORDER

� All books in the Joining the

Dots series are available from

your local retailer or online at

www.abrsm.org/publications.
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2008–2013

complete syllabus

Flute
exam pieces

GRADE 3 

grade

33

from 2010

including cornet repertoire

GRADE 8

Trumpet
selected exam pieces

grade

88
from 2010

including cornet repertoire

Trumpet
selected exam pieces

from 2010

including cornet repertoire

GRADE 6

Trumpet
selected exam pieces

grade

66
from 2010

including cornet repertoire

Trumpet
selected exam pieces

from 2010

complete syllabus

GRADE 5

Trumpet
exam pieces

grade

55
from 2010

complete syllabus

GRADE 5

Trumpet
exam pieces

from 2010

complete syllabus

GRADE 2

Trumpet
exam pieces

grade

22

GRADE 1

2008–2011

complete syllabus

Violin
exam pieces

1
grade

1 from 2009

complete syllabus

GRADE 7

grade

7

Guitar
exam pieces

from 2010

complete syllabus

grade

22222

from 2010

complete syllabus

GRADE 1

Trumpet
exam pieces

grade

11
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Kampala Music School (KMS) buzzes
with musical sounds from early
morning until late evening. Since

opening its doors in 2001, nearly 2,000
students have benefited from its lessons
and almost 1,000 have passed an ABRSM
exam there, including 40 ABRSM diplomas
in both teaching and performing. Thanks to
the school, some 25 teachers now earn a
living from their music.
In 1998, three Kampala-based

musicians, Fiona Carr, Simon Yiga and
Michael Johnson, launched Pianos for
Uganda, a charitable appeal that aimed to
bring pianos from Europe and elsewhere to
a country where good quality instruments
for educational purposes were a rare luxury.
It was Yiga who first brought the appeal to
ABRSM’s attention. For in addition to his
teaching activities, he has been our
Representative in Uganda since 1995.
Publicity in Libretto also helped to

ensure the ongoing success of the appeal.
In the end more than 80 pianos and
numerous wind, string and brass
instruments were donated to the project.
These found homes in schools, colleges and
churches and the effect on classical music
education was dramatic. With the
availability of good quality instruments,
standards in teaching and learning rose.
The need for a dedicated music school also

emerged. Thus KMS was born and Yiga was
appointed its Director.
In the intervening years many more

instruments have been donated to KMS, as
well as sheet music and CDs. In addition,
numerous creative fund-raising initiatives in
the UK have helped to keep its doors open
and provide bursaries. All departments
within the school are now flourishing and
have benefited from masterclasses and
lessons from visiting musicians. Six
instrumentalists from the school have won
awards to study overseas and KMS teachers
are now in demand from students in
neighbouring Kenya and Malawi.
Equally important to the school, however,

is the positive impact the project has on the
lives of ordinary young people. For most
families in Uganda there is no money
available for music lessons, but KMS is able
to provide daily music-making opportunities
for them. This in itself can be a life changing
experience. In addition, the school has set
up a bursary scheme linking talented,
motivated students who couldn’t afford
lessons to a sponsor. Many have been able to
learn an instrument, or even two, and it’s
these students, past and present, who form
the core of the ever-expanding KMS
Orchestra. The school marked its eighth
birthday last year with three days of charity
concerts featuring the ensemble and choir.

While these celebrations were taking
place the school was looking forward to an
uncertain, but potentially exciting future. As
reported in our last issue, the lease on the
building that KMS has occupied since 2001
expires in March 2011. The school is now
looking to buy land and build a purpose-built
school on the site. This would provide its
students and staff with more rooms, bigger
library facilities and a performance hall. The
new building might also include basic
accommodation to house overseas students
who are now keen to help at the school; last
year three woodwind students from the Royal
Welsh College of Music spent their summer
holiday at KMS, as did three the previous year.
KMS has developed an enviable reputation

as a centre of excellence in the teaching of
classical music, and as an organisation that
reaches out to all young people, including the
most disadvantaged. To help carry on this
work and build the new school, organisers
are seeking substantial gifts, including
legacies. Some £500,000 is needed over the
coming months, of which a proportion has
already been raised.
The Friends of Kampala Music School is

now a registered UK charity. If you would like
to find out more about the project or make a
donation, please contact Fiona Carr at
fionacarr@hotmail.co.uk or telephone +44
(0)1844 290000. �

From small beginnings, Kampala Music School has gone on to be a great success story for classical music
education in Uganda. Lucy North takes a look at the past, present and future of the school.

Classical music comes to Kampala
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Music
Does making music enhance
other skills? Professor
Susan Hallam, Dean of the
Faculty of Policy and Society
at the University of London’s
Institute of Education,
examines the evidence.
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Recent advances in the study of the
brain have increased our
understanding of the way that active

engagement with music influences other
skills. Although our knowledge of the way
the brain works is still in its infancy, some of
the fundamental processes involved in
learning have been established. We now
know that the cerebral cortex changes in
specific ways as we engage with a range of
activities including music. The changes
brought about through participation in music
can also enhance skills in other areas.

Active engagement with music can impact
on motor skill development and have positive
health benefits. Rhythmic accompaniment to
physical education enhances the
development of gross motor skills, while
learning to play an instrument improves fine
motor co-ordination. Particular health
benefits can also be derived from singing,
which can impact on the functioning of the
immune system, breathing, posture, mood,
and stress. Admittedly, most of the research
relating to singing has been carried out with
adults but there is no reason why these
benefits should not also apply to children.

Speech
Speech and music have a number of shared
processing systems. Musical experiences
that enhance aural perception can therefore
sharpen the brain’s early encoding of
linguistic sound. Eight-year-old children with
just eight weeks of musical training showed
improvement in perceptual aural skills
compared with those without training.
Speech processing requires similar
sensitivity to contour as perception of
melody. As a result children as young as
eight who have had musical training
outperform those without training on musical
and language tests. Learning to read music
seems to transfer to improved phonemic
awareness which contributes to the
development of literacy skills, while learning
to play an instrument enlarges the left
cranial temporal regions of the brain leading
to a greater capacity to remember words.
Musically trained participants remembered
17% more verbal information than those
without musical training. There is also

evidence that children experiencing
difficulties with reading comprehension
improve following rhythmical training in
simultaneous stamping, clapping and
chanting while following simple notation.

Maths
Research exploring the relationships
between mathematics and active musical
engagement has had mixed results, in part,
because not all mathematics’ tasks share
underlying processes with those involved in
music. Transfer is dependent on the extent of
the match, for instance, children receiving
instruction on rhythm instruments scored
higher on part-whole maths problems than
those receiving piano and singing instruction.

Intellectual development
Learning an instrument has an impact on
intellectual development, particularly spatial
reasoning. One review of 15 studies found a
‘strong and reliable’ relationship, the author
likening the differences to one inch in height
or about 84 points on standardised school
tests. A study contrasting the impact of
standard keyboard or Kodály music lessons
with drama tuition or no lessons found that
the music groups had reliably larger
increases in IQ. Children in the drama or no
tuition groups had average increases of 4.3
points while the music groups had increases
of 7 points. On all but 2 of the 12 subtests the
music group had larger increases than
control groups. Over time it has been noted
that there has been a consistent relationship
between active engagement in music and
general attainment. However, it has not been
possible to assert that participating in
musical activities is the cause of the higher
achievement as there are many confounding
factors. A recent study, adopting more
sensitive statistical modelling was able to
overcome these difficulties. Two nationally
representative data sources in the USA with
data from over 45,000 children found that
associations between music and achievement
persisted even when prior attainment was
taken into account. Measured creativity is
also enhanced by participation in music,
particularly when the musical activity itself is
creative, for instance, improvisation.

Personal and social development
The impact of music participation on general
attainment may result from its impact on
personal and social development. Playing an
instrument can lead to a sense of
achievement, an increase in self-esteem,
increased confidence, persistence in
overcoming frustrations when learning is
difficult, self-discipline and provide a means
of self-expression. These positive benefits
may increase motivation for learning in
general thus supporting enhanced
attainment. There are a range of social
benefits that can develop through
participating in musical groups. Being in an
orchestra, band, choir or other type of group
promotes friendships with like-minded
people, and a wide range of social and
personal skills in addition to providing an
outlet for relaxation. Research in the USA on
the benefits of band participation found that
95% of parents believed that participation in
a band provided educational benefits not
found in other classrooms.

Emotional intelligence
Adolescents spend many hours each week
listening to music. The type of music that
they listen to makes a major contribution to
the development of self-identity and is seen
as a source of support when young people
are feeling troubled or lonely. Music also has
the capacity to increase emotional sensitivity.
The recognition of emotions as expressed in
music is linked to measured emotional
intelligence, the capacity to understand one’s
own emotions and those of others. Increasing
the amount of classroom music within the
curriculum can increase social cohesion
within class and lead to greater self-reliance,
better social adjustment and more positive
attitudes, particularly in low ability,
disaffected pupils. However, the positive
effects of actively participating in music
making on personal and social development
will only occur if, overall, it is an enjoyable
and rewarding experience. The quality of the
teaching, the extent to which individuals
perceive that they are successful, and whether
in the long term it is a positive experience
determine the extent of the benefits. �

To read the full version of Susan Hallam’s
paper, ‘The power of music: its impact on
the intellectual, social and personal
development of children and young people’,
please visit the University of London,
Institute of Education’s website at
www.ioe.ac.uk/Year_of_Music.pdf.PH
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Opinion12

In the current discourse music is
increasingly understood as a human
right and as an important factor in

cultural diversity and sustainability. This is
encouraging and necessary, for even if there
is music everywhere, and consequently
music learning everywhere, organised
music education is very unevenly
distributed. And this is not simply a north-
south or industrialised-unindustrialised
divide. Differences exist everywhere.

This is one of the major concerns of an
organisation like ours - the International
Society for Music Education (ISME), which
consists of music educators from all
possible contexts and levels, from all over
the world. The following examples highlight
the work of just some of these educators.

In East Timor, the Hadahur Music
School provides learning opportunities, in
indigenous and international music genres,
to all those interested. Established by the
Mary MacKillop East Timor Mission in
conjunction with Tekee Media Inc., the
school aims to prepare musically committed
Timorese for a life in the music profession.
Opened in July of last year, the school was
awarded the 2009 ISME-Gibson Community
Music Education Award.

Another ongoing project is the
Afghanistan National Institute of Music,
which offers talented young people,
regardless of gender, ethnicity or social
circumstances, the chance to study in a
world-class music institution. This new
initiative, established by Afghanistan’s
Ministry of Education in conjunction with the
Monash Asia Institute (Monash University,
Australia), offers an academic education
combined with comprehensive training in
Afghan and Western music, and is helping
to rebuild music education in Afghanistan.
The greatest need here is for teachers who
can teach Western classical music.

The circumstances are different in
Vietnam, where developments are in place
to provide music training for teachers in
schools and specialist education
opportunities for music teachers. In
contrast, a Vietnamese Institute of
Musicology project is focussing on
revitalising the music of a number of ethnic
minorities via out of school classes led by
performers working in the oral tradition.

These examples serve as models and
encouragement to those around the world
in similar situations, but also bring
perspective to music educators
everywhere. We know that even where
music education is well-established it can
become severely marginalised. Take my
own country, Sweden, as an example.
There is no guarantee that access to music
education is equal or democratic or good
enough. Or if it is, there is no guarantee
that it will remain so. In this light,
increased interest in music education
and recent discussions in the UK, and a
recent focus by the US Department of
Education on equal rights to music
education in state schools, are
pointing the way forward.

Evidently music education provision
changes all the time and therefore needs
continuous evaluation. In this context,
ISME’s network of music educators
provides an important resource, and
communication between members is
crucial. One way that ISME encourages this

is through its World Conferences, held
every two years. The next one takes place
in August this year in Beijing, with the
China Conservatory of Music and Chinese
Society for Music Education as hosts. The
seven ISME Commissions meet in China
the week before the conference but will
also stage sessions during the event. They
deal with research, community music, early
childhood, performer education, music
policy, schools and teacher education and
special education respectively. New this

year is the ISME Forum for Instrumental
and Vocal Teaching, which will also have
sessions during the conference.

So, the conference covers a wide variety
of themes. However, it’s not just about
presenting papers. It is more like a trade
fair: there are presentations and many
round-table symposia, workshops,
demonstration lessons, concerts and
exhibitions of instruments and teaching
materials. Participants are representative
of every possible area of music education,
at every possible level, and are united by a
sincere engagement and belief in the
importance of music and music education
in people’s lives. Attending and being
actively involved in this conference will
bring about wonderful development
opportunities for all music educators. �

ABRSM will be attending ISME’s 29th World
Conference in August. For more information
about the event, please visit www.isme.org.

Equal rights to
music education
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Håkan Lundström, President
of the International Society for
Music Education, reflects on
music education provision
from a global perspective and
highlights the value of ISME’s
work in this context.

‘There is no guarantee
that access to music
education is equal or
democratic or good
enough. Or if it is,
there is no guarantee
that it will remain so’



Enhancing your
teaching
All musicians need good teachers to nurture 
and develop their talents – and good teachers 
endeavour to enhance their professional skills.  
We support their continuing professional 
development through our innovative courses  
and online learning.

We provide for the needs of teachers at all 
stages in their careers and reflect the latest 
developments in music education.

www.abrsm.org/teachers



Piano duets

The natural place for the piano duet is in the home. Despite a
few notable exceptions, such as Stravinsky’s Rite of Spring
transcription or Leighton’s Sonata, the duet is not primarily a

medium for the concert stage. Normally duettists play for their own
pleasure, rather than for an audience, and in many ways the music
should not be so much heard as overheard. It is an ideal medium
for piano teaching purposes and has much to offer in the
development of all-round musicianship. So why not introduce more
duets to your pupils – or perhaps explore the repertoire yourself
with a colleague?

Sound and balance
The musical issues involved in piano duet performance are both
interesting and challenging. They all centre around questions of
ensemble, sound and balance. Much of the art of duet playing is
about reducing the dynamics of the less important ‘background’
parts, rather than increasing the level of the ‘foreground’ melodic
material. There is a tendency to play everything too loudly, which
can destroy the clarity of expression. The general dynamic range of
a duet should be virtually that of a piano solo.

Achieving a good balance can be a considerable challenge,
especially in the early stages. While the soloist has control over the
entire texture of the music and makes adjustments instinctively,
duettists have to make a conscious effort to balance and blend their
sound. This is especially difficult as they have to counteract the
natural tendency to voice the music as though it were a solo piece.
Ingrained muscular habits lead pianists to generally place the top
right hand part uppermost in dynamic, followed by the bass and
then finally the ‘filling’ in the middle of the texture as the quietest
part. In a chordal passage of a duet however, the secondo player
will have to reverse this situation to maintain the same texture,
making sure that their left hand is stressed above the right – the
opposite of their usual inclination. The key to achieving a good
sound and balance in a piano duet, as in all music, is to listen
acutely and continuously.

Repertoire
In the teaching and learning context, both the original music for
four hands at one piano and the popular standard arrangements of
orchestral and chamber music should be played. While the latter
tends to be less pianistic (the arrangers themselves sometimes
lacking the genius or imagination of the original composers),
exploring the great masterpieces through duet reductions is one of
the best ways of having direct contact with this music. In the days
before recordings were readily available, it was really the only way

to engage with concert repertoire outside the concert hall. The
19th-century arrangers made an important contribution to music
education when they made the great symphonies, overtures and
string quartets available to pianists.

Benefits in teaching
There is often a certain amount of healthy rivalry between children
when playing duets. A competitive spirit can produce great efforts,
as no one wishes to be the ‘weaker’ part! This motivation can be
drawn upon to good effect, benefiting many aspects of a pupil’s
playing, including rhythmic stability, tonal awareness, physical
dexterity and stylistic expression.

Playing duets forces the student out of the ‘soloist’ mentality, as
the ability to balance one’s own volume within the overall texture is
essential. Listening to another part and adjusting accordingly
prepares the student for other kinds of ensemble performance,
whether as an accompanist, chamber musician or conductor.

Many teachers use duet playing as an enjoyable and highly
effective means of developing sight-reading skills. The student is
forced to look ahead and to keep going, it is a good way of
improving the ability to read treble clef with the left hand and the
bass clef with the right, and finally it is an ideal way to develop
one of the most practical of all music-making skills – the ability
to ‘fake’!

There are many books of easy duets that can be used for this
purpose, including some with a more demanding ‘teacher part’ and
an easier part for the pupil, as well as ‘pupil-pupil’ duets. As with
all sight-reading, it is important not to set the level too high and to
choose pieces that the pupil can more or less get through and enjoy.
A good tune always helps!

Duet playing demands that the performer becomes a reflective,
analytical musician. Relying on intuition alone is not enough.
Questions such as ‘Where is the melody in this section?’ ‘Should
this articulation match the other part?’ or ‘Is the balance correct
here?’ have to be considered. Players need to discuss all kinds of
technical and musical issues, such as when to release a note that
the other player might need, negotiate the extent of a ritardando
or accelerando, or how best to articulate a phrase. So co-operation,
leadership and problem solving skills are all honed in the
learning process.

Playing piano duets is immensely rewarding and educationally
highly effective. Additionally, it also provides the key to a relatively
little known repertoire of great richness and diversity – something
I will explore in a further Libretto article on this subject. �
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In the second in his series of articles on piano duets, ABRSM Syllabus Director Nigel Scaife explores
some of the challenges associated with playing duets and outlines the benefits to teachers and learners.

It takes two
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15Piano duets

‘co-operation,
leadership and
problem solving skills
are all honed in the
learning process’

TAKING A PIANO
DUET EXAM
ABRSM Ensemble exams provide opportunitiesfor duettists, as well as other chambercombinations, to take a formal assessment.These exams are set at three levels, Primary,Intermediate and Advanced, and involve theperformance of at least two contrasted items.These can be chosen from the suggested listsfound in the syllabus or can be works of thecandidates’ choice, subject to approval byABRSM. Please visit www.abrsm.org/examsfor more information.



ABRSM scholars

One of the most significant
ways in which ABRSM
supports musical

endeavour is via its scholarship
scheme, a programme that
has a real impact on young
musicians’ lives.

Take young Australian
percussionist Oliver Blake,
currently studying at the Royal
College of Music in London. Four
years ago, Blake was living in
Melbourne, Australia. Music
was important, but so was the
fitness game. ‘I wanted to be a
personal trainer! Then one day
my mother called up a
percussion store to order me
some sticks. She got talking to
a guy called Joel, who told her
he was studying at the RCM on
an ABRSM scholarship.’

Blake dared to imagine and
after a painless application
process, the dream became
reality. His ABRSM scholarship,
which goes towards tuition fees
and living expenses, has been
crucial. ‘My dad died when I was
14, so my mum and I would be in
a very tough financial position
without ABRSM’s support. I really
don’t think I’d be at the RCM
otherwise.’

Oliver’s teachers include David
Hockings, Daniella Ganeva and
Ralph Salmins - to mention just a
few! ‘All of them are working
professionals around London, so
one thing I’m learning is how to
be an employable musician.’

Harpist Elfair Grug Dyer,
from a small village on the Llyn
Peninsula in Wales, had

everything going for her as she
reached the end of school year -
Eisteddfod successes, studies
with leading harpist Elinor
Bennett and three years with the
National Youth Orchestra of Great
Britain. Yet applying for a place at
the Royal Northern College of
Music in Manchester brought its
money worries: ‘I was really
concerned about the amount of
debt I’d be in after finishing my
degree,’ she admits.

‘However, a few weeks after
the college offered me a place, I
heard I’d won a four-year ABRSM
scholarship. It’s the best letter
I’ve ever had, as it meant I could
definitely go to the RNCM! My
studies are going great!’

Meanwhile, the Sacconi
Quartet’s career is up and

running. Viola player Robin
Ashwell bubbles with enthusiasm
about current projects - among
them a Canterbury Festival
Beethoven string quartet cycle (‘a
real milestone for us’), the
quartet’s chamber music festival
at Folkestone and Sacconi
Records, the quartet’s own
recording label.

ABRSM scholarships for
Ashwell and Sacconi violinist Ben
Hancox meant both were able to
devote two years of postgraduate
study to immersing themselves in
quartet playing with violinist
Hannah Dawson and cellist
Cara Berridge. ‘Without the
scholarship I’d have had to take
on professional work to pay my
way - and maybe the quartet
wouldn’t be together now or at

16

A helping hand
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Each year ABRSM awards scholarships to students at four Royal Schools of Music in the UK.
Andrew Green speaks to past and present scholars to find out how this funding has affected their studies and careers.

least we’d be playing at a very
different level,’ comments
Ashwell. ‘Teachers such as
Levon Chilingirian and Felix
Andrievsky gave us so many
insights into quartet playing.
They really pushed and
encouraged us. They made us
feel we could do this!’

New Zealand tenor Stephen
Chambers is on the threshold of
the profession. An ABRSM
scholarship brought him onto the
Royal Scottish Academy of Music
and Drama’s highly praised
MMus (Opera) course after
studies at the University of Otago
and Boston Conservatory. ‘I’ve
been absolutely thrilled with the
course in Glasgow,’ he says. ‘It’s
very intensive ... all the classes
provide just what I need as an

aspiring opera singer.’
Crucially, Chambers is

getting plenty of performing
experience just when he needs
it. ‘I’ve been given roles in all
three operas at the RSAMD this
academic year and in December
I’ll take part in the public
workshop presentations of Opera
Scenes, by which time I’ll have
sung a Messiah in Lanark. ‘I
consider myself extremely lucky
to have been the RSAMD’s
postgraduate recipient of an
ABRSM scholarship.’

Japanese violinist Lisa Ueda
offers another perspective. She
came to London to study violin
with Richard Deakin at the Royal
Academy of Music in 2005, with
the assistance of an ABRSM
scholarship. Ueda enthuses

about the quality of tuition which
has been a key factor in her
winning various other awards. At
the time of writing she is also
about to make a professional
concerto debut in Japan. Yet one
crucial bonus of being enabled
to come to the UK, she believes,
is that it made the cultural life of
London available to her. ‘Violin
playing isn’t all about practising.
There’s so much more to learn
and London is such a vibrant city
with so many things to see and
absorb – the history, concerts,
opera, museums, theatre, and the
sheer multi-cultural diversity –
all of this has fed into my music.’

As their college courses
develop, Oliver Blake and Elfair
Dyer’s ambitions are flowering.
‘I want to go for it.’ says Dyer. ‘I’d

like to do a postgrad course,
followed by a career as a soloist
and in orchestras. I just want
to perform!’

‘I’d love to play in West End
shows,’ Blake adds. ‘I’d never
have dreamt of doing that before.
My scholarship has changed my
life and playing more than I could
ever have imagined. �

We award 20 scholarships
annually to UK and international
students studying at the RAM,
RCM, RNCM and RSAMD, at
undergraduate, postgraduate
and junior levels. Scholarship
funding is provided by ABRSM,
but applications for study and
recommendation for a
scholarship are handled by the
individual colleges.

17ABRSM scholars

Sacconi: Ben Hancox, Hannah Dawson,

Robin Ashwell, Cara Berridge

Each year ABRSM awards scholarships to students at four Royal Schools of Music in the UK.
Andrew Green speaks to past and present scholars to find out how this funding has affected their studies and careers.
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Teachers’ corner

Claire Lavery, piano teacher
Sight-reading is one of the most effective ways to improve your playing
proficiency. I find the following tips help pupils to get the most out of
their practice. I encourage them to look through the piece of music and
think STARS to check the Sharps and flats, Time signature, Rhythm, and
Style and dynamics. They must then remember the three golden rules:
never stop, keep going; look a bar ahead; and look at the music and not
at your hands. Finally I always say to my pupils, ‘When you practise try
reading something new every time’.

Jackie Frost, clarinet
and saxophone teacher
Sight-reading is often viewed as something to be feared. However, a
methodical approach can work really well to change a pupil’s perception
and can be applied to any new piece of music. I always adopt the
following technique:

� Gain an understanding of pupils’ difficulties, asking for total honesty.

� Remove any time restrictions, such as the 30-second preparation time
required in an exam.

� Break the task down into manageable chunks.

� Analyse the music with your pupil. Look at the contours of the music
and identify any scale, arpeggio, notation or rhythm patterns.

� Exercises using flash cards with rhythm patterns or notation patterns
can help.

� Use pulse games to establish a strong sense of pulse. Encourage a
realistic pulse when sight-reading.

� Ask pupils to play the relevant scale and arpeggio first, identifying any
notes affected by the key signature.

� Encourage pupils to keep playing despite any mistakes.

� Only attempt the playing of the passage when, after thorough
preparation, it is fail proof. Successful attempts will build confidence.

Helen Tudor, flute and piano teacher
and music theory lecturer
‘Look at this score, you have 30 seconds, now play’ is a daunting phrase.
Some teachers fail to set aside the time to develop the necessary skills and
the result is a rushed, last minute introduction to sight-reading prior to an
exam. It is vital to regularly include sight-reading activities in the lesson.

Rhythm and pulse often prove most challenging. I have therefore
created rhythm flash cards where the student claps to a set pulse on the
metronome. Many musicians have found this to be effective. You can also
use such flash cards for counting, voicing aloud the divisions.

Alongside the rhythm and pulse activity, extracts of new music can
be used in order for the pupil to practise pitch, phrasing, dynamics
and expression. �
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To coincide with the publication of our new series of
sight-reading books, Joining the Dots, we asked
three teachers to share their own top tips with you.

On sight-reading

Inspiring all piano
teachers, performers

and enthusiasts

in the UK

experienced  teachers 

Enquiries to
The Administrator,
6 Ripley Close, Hazel Grove,
Stockport, Cheshire SK7 6EX

Tel: 08456 581 054



Joining
the Dots

A Fresh Approach 
to Piano Sight-Reading

Joining the Dots: Book 1

Alan Bullard
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The ever popular all-ability
Early Music course for

Recorder, Viol, 
Harpsichord,Voice, Lute,
Baroque strings, Choir, 
Orchestra and more, 
in a beautiful setting.
Lavishly staffed with 
inspirational tutors.

Generous bursaries available
Write to Jane Beeson, 

Rose Cottage, Brigg Road, 
South Kelsey, Market Rasen,
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The objective of the association is to advance the education of the 
public in the arts of early music and dance.  Charity No 10148

Developing musical potential in young string players 
and pianists aged 8-18 from all over the world. 

Bursaries available for UK pupils.

If you wish to come along to our next Open Day on 
Saturday 23rd January 2010 please telephone the Headmaster’s 

PA to register your interest or visit our website at
www.yehudimenuhinschool.co.uk

To find out more please write to

Nicolas Chisholm, Headmaster
The Yehudi Menuhin School, Stoke d’Abernon

Cobham Surrey KT11 3QQ

Tel: 01932 864739

The Yehudi Menuhin School is a registered charity and 
exists to educate gifted young people

Registered Charity no. 312010

at Gregynog near Newtown, Powys, Mid Wales

First Prize: £1,000 and the Peter Garbett-Edwards Trophy

Second Prize £500, Third Prize £250
Fourth Prize £100

Entry submission deadline: Monday 1 February 2010
Final competition and concert: Saturday 24 April 2010

• Any orchestral instrument 
eligible including piano, guitar, 
recorder or percussion.

• Applicants to be of Grade 8 
standard or equivalent.

• No lower age limit but entrants 
should not have been born 
before 31 August 1991.

CERDDOR IFANC GREGYNOG 2010

For further details and entry forms visit:
www.gregynogyoungmusicianscompetition.co.uk

or contact us on 01686 650105
Competition President: Lady Davies

Patron: Ieuan Jones
Sponsored by Lloyds Animal Feeds Ltd 



FEBRUARY

High Scorers’ Concer
t

Stroud, UK, 6 Fe
bruary

Introductory Jazz Course begins

City of London S
chool for Boys,

London, UK, 7 F
ebruary

UK CT ABRSM fast-track

course begins

Bournville, Birmi
ngham, UK,

13 February

Introduction to Instrumental and

Vocal Teaching workshop

ABRSM, London
, UK, 14 Februar

y

Professional De
velopment Workshop

Radley College,
Oxford, UK, 20 F

ebruary

Teaching Music Effectively (w
eekend 1)

ABRSM, London
, UK, 20 & 21 Fe

bruary

Music Learning Live!

Royal Northern C
ollege of Music,

Manchester, UK,

25 & 26 Februar
y

Come and meet
us at the ABRSM

stand.

www.musiclearn
inglive2010.net

Introductory Jazz Course begins

The Grammar Sc
hool at Leeds, Le

eds, UK,

28 February

MARCH

Professional De
velopment Workshop

The Red Maids’
School, Bristol, U

K,

6 March

Professional De
velopment Workshop

Royal Northern C
ollege of Music,

Manchester, UK,
7 March

High Scorers’ Concer
t

Sunbury-on-Tham
es, UK, 7 March

Professional De
velopment Workshop

Glasgow Academ
y, Glasgow, UK,

13 March

Professional De
velopment Workshop

St Mary’s Music
School, Edinbur

gh, UK,

14 March

At First Sight se
minar

Intercontinental H
otel MidPlaza, Ja

karta,

Indonesia, 22 M
arch

At First Sight se
minar

Bumi Surabaya
Hotel (formerly t

he Hyatt

Regency), Surab
aya, Indonesia,

24 March

At First Sight se
minar

The Young Musi
cian’s Society,

Singapore, 26 M
arch

Introduction to Instrumental and

Vocal Teaching workshop

Milton Keynes Th
eatre, Milton Key

nes,

UK, 27 March

Professional De
velopment Workshop

ABRSM, London
, UK, 27 March

CT ABRSM Plus Taster

HKU SPACE, Ho
ng Kong, 28 Ma

rch

At First Sight se
minar

Bentley Music A
uditorium, Petali

ng Jaya,

Malaysia, 29 Ma
rch

At First Sight se
minar

Beverly Hotel, Ko
ta Kinabalu, Mal

aysia,

31 March

APRIL

Introduction to Instrumental and

Vocal Teaching workshop

RSAMD, Glasgo
w, UK, 17 April

Teaching Music Effectively course

(weekend 1)

The Red Maids’
School, Bristol, U

K,

17 & 18 April

Teaching Music Effectively course

(weekend 2)

ABRSM, London
, UK, 24 & 25 Ap

ril

MAY

Professional De
velopment Workshop

ABRSM, London
, UK, 8 May

Music Masters’ and Mistresses’

Annual Confere
nce

Brighton College
, Brighton, UK,

14-16 May

Come and meet
the ABRSM team.

www.mma-online
.org.uk

Introduction to Instrumental and

Vocal Teaching workshop

ABRSM, London
, UK, 15 May

JUNE

Federation of Music Services

Annual Confere
nce

Hilton Hotel, Bel
fast, UK,

16-18 June

Come and meet
us at the ABRSM

stand.

www.thefms.org

Teaching Music Effectively course

(weekend 2)

The Red Maids’
School, Bristol, U

K,

19 & 20 June

Introduction to Instrumental and

Vocal Teaching workshop

Leeds College o
f Music, Leeds,

UK,

26 June

JULY

Intermediate jazz course

(weekend 1)

Benslow Music T
rust, Hertfordshi

re, UK,

9-11 July

AUGUST

Intermediate jazz course

(weekend 2)

Benslow Music T
rust, Hertfordshi

re, UK,

13-15 August

International So
ciety for Music

Education 29th World Conference

Beijing, China, 1
-6 August

Come and meet
the ABRSM team.

www.isme.org

Closing date for the CT ABRSM Plus

course in Hong Kong

31 August

For more information about

ABRSM courses and events, please

visit www.abrsm.org.

Diary dates –

A round-up of forthcoming

ABRSM courses and

events, plus conferences

where you can meet

members of the

ABRSM team
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Interpreters in exams
Most of us have had the experience
of being unable to communicate when
in another country. It’s frustrating enough
when on holiday, but a real obstacle in an
exam. We want the exam experience to be as
stress-free as possible, so examiners are
often delighted if candidates bring an
interpreter into the exam with them. However,
the guidelines are slightly different in the UK
to those overseas and only in Hong Kong and
Macau is an interpreter service offered. In all
other regions, candidates must make their
own arrangements. I regularly listen to
recordings of diplomas, to check that all
aspects of the examining are correct before
any results are issued. It’s particularly sad to
hear a potentially able candidate struggling to
answer the viva voce in English, and the
examiner unable to find out what knowledge
the candidate may have. An interpreter can
often make all the difference. In graded music
exams, the aural tests can obviously be a
problem, and better marks could be achieved
with accurate interpretation of questions and
answers. You will note that for obvious
reasons interpreters may not be teachers or
family members, as the temptation to help
candidates may prove too strong!

Piano fingering
Fingering is an issue that often raises the
blood pressure of piano teachers. Pupils
commonly can’t see the importance of
following exact fingering, and cause
themselves uncomfortable problems by
insisting on their own gymnastic but
impractical choices. Often it seems it’s
a case of whichever finger or thumb happens
to go down first is fine – except it usually
isn’t! Do you have any tips to help piano
pupils learn sensible fingering, especially
in scales? Sometimes a trouble shared is a
trouble halved.

Write to Clara at the usual postal address or
send an email to chiefexaminer@abrsm.ac.uk.

CLARA’S COMMENT
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A proud moment

You ask for stories about students who stay in your mind. Perhaps you
might like this story about a young student of mine. Megan came to her
first singing lesson, aged seven. To say she was wary would be an
understatement. Even adopting my most gentle, encouraging tone, I could
barely get a peep out of her. Still, she seemed prepared to give it a go, her
eyes flicking forward and back to mine for reassurance at every step.

For the next few months, I changed tack, focussing on rhythm
instruments and some early theory books, to build the relationship and
inspire confidence. The singing progressed slowly, and Megan had a
beautiful, sweet voice, very much in tune and enchanting to listen to. About
18 months later, I suggested she might like to try a local competition, and, to
her mother's astonishment, Megan was quite interested.

I couldn't make the competition, but Megan arrived at the next lesson
with a highly commended certificate. Her mother filled in the details.
Apparently, Megan had been whey-faced with terror but got up and sang
her song. On returning to her mother, obviously deeply relieved, she confided,
‘It won't be so hard the next time’. I have never had a prouder moment!

I am now preparing another batch of students for their ABRSM
exams and Megan will be taking her Grade 1! Thank you for all that you
do and keep up the good work.

AINE MULVEY, DUBLIN, UK

LETTERS

Frustrations and joys

I read with interest your recent comments regarding adult learners and

achievement by those not naturally gifted in music. I have had

experience of both. I shall never forget the look of sheer joy on the face of

my first adult pupil when he discovered that he had achieved a Pass in

his Grade 1 Piano exam. This was particularly poignant because he had

taken up lessons following the tragic death of his teenage son – a

talented musician – in a road accident.

My other example is a nine-year-old girl who never seemed to make

any progress. It transpired that she had dyslexia. Fortunately I

happened to read an article in Libretto on teaching pupils with dyslexia

and started to put some of the author’s ideas into practice with my

pupil - that of learning passages by the finger patterns they made.

What a difference it made – to both of us. At last she was able to

make headway.

My 30 years of teaching have taught me that no two pupils are alike

and that each requires a method geared specifically to them. Along

with my frustrations have come countless joys! My favourite example is

of a young boy who, upon completing a downward scale, declared ‘I

seem to have run out of fingers!’

EILEEN UNSWORTH, STONE, STAFFORDSHIRE, UK



For further information call +44 (0)1625 266899 
or email info@pianosummerschool.com  

www.pianosummerschool.com

Chetham’s International 
Summer School & 
Festival for Pianists
Artistic Director: Murray McLachlan

Part One: 20-25 August 2010
Part Two: 25-30 August 2010

Faculty includes: Joseph Banowetz, Philippe Cassard, Marcella
Crudelli, Peter Donohoe, Douglas Finch, Philip Fowke, Adam Gorb,
Joan Havill, David Horne, Leslie Howard, Leon McCawley,
Murray McLachlan, Michael Roll, Graham Scott, Martino Tirimo

With daily concerts, masterclasses, lectures, intensive one-to-
one coaching, composition, duets, improvisation, jazz, organ
and musical appreciation.

The Friendliest Piano Summer School 
in the World!

Compose a Christmas Carol 
for SATB voices

Judging panel for shortlisted entries:
Bob Chilcott • James MacMillan • Simon Woods 

£500 cash prize • Entry fee £25

Competition guidelines and application pack from:
www.waverleycare.org 

0131 556 9710

Closing date for entries:  Friday 21st May 2010

Sponsored by:
Sir Tom and Lady Farmer

Christmas Carol Writing Competition

Scottish Charity No. SC036500



Music
Medals
We provide music teachers and their students 
with different types of exams and assessments, 
all of which nurture and evaluate learners’ 
performance and progress. Music Medals 
assessments and teaching resources  
introduce essential musical skills and  
encourage playing together.

Flexible, inclusive and fun, Music Medals  
provide a suggested teaching format  
and resources. Assessments are marked  
by the teacher in normal lesson time and then 
moderated by ABRSM. 

www.abrsm.org/musicmedals
Music Medals assessments are available in the UK, and the ensemble publications are available worldwide
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